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1. Aims

The aims of personal, social, health and economic (PSHE) education at our school are to:

> To “Inspire tomorrow today ...” by teaching pupils about the social, physical and systematic
society that we live in, giving them the ability to flourish and become healthy, well-balanced
adults.

2 Provide a framework in which sensitive discussions can take place.

? Prepare pupils for puberty, and give them an understanding of sexual development and the
importance of health and hygiene.

? Help pupils develop feelings of self-respect, confidence and empathy.

> To teach pupils how to keep themselves healthy, safe and prepared for life and work in modern
Britain.

? Supporting the school ethos of inspiring tomorrow, today ensuring our children are confident,
independent resilient adults.

2. Statutory requirements

PSHE is a non-statutory subject. Therefore, there is no set programme of study and PSHE can
encompass many elements. Teachers are best placed to understand the needs of their pupils and do
not need additional central prescription.

As a maintained primary school we must provide relationships education to all pupils as per section
34 of the Children and Social Work Act (2017). This has since become a statutory requirement as of
September 2020.

We are not required to provide sex education; however, we do provide discrete sex education
lessons in KS2 which parents are able to withdraw their children from but we do need to teach the
elements of sex education contained in the science curriculum.

At Claregate Primary School we teach PSHE as set out in this policy.
Documents that inform the school's PSHE policy include:
e Equality Act 2010

e Education Act (2002)

e Academies Act (2010)

e National Curriculum (2014)
e Children’s Act (2004)


http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted

e Ofsted’s School Inspection Handbook
e Children and Social Work Act (2017)

¢ Relationships Education, Relationships and Sex Education (RSE) and Health Education
Statutory guidance for governing bodies, proprietors, head teachers, principals, senior
leadership teams, teachers (Gov.uk)

e Keeping Children Safe in Education (statutory guidance)

e Respectful School Communities: Self Review and Signposting Tool (a tool to support a whole
school approach that promotes respect and discipline)

e Behaviour and Discipline in Schools (advice for schools, including advice for appropriate
behaviour between pupils)

e SEND code of practice: 0 to 25 years (statutory guidance)

e Alternative Provision (statutory guidance)

o Mental Health and Behaviour in Schools (advice for schools)

¢ Preventing and Tackling Bullying (advice for schools, including advice on cyberbullying)
e Sexual violence and sexual harassment between children in schools (advice for schools)

e The Equality and Human Rights Commission Advice and Guidance (provides advice on
avoiding discrimination in a variety of educational contexts)

¢ Promoting Fundamental British Values as part of SMSC in schools (guidance for maintained
schools on promoting basic important British values as part of pupils’ spiritual, moral, social
and cultural (SMSC)

¢ National Citizen Service guidance for schools

3. Content and delivery

3.1 What we teach

As stated above, we are required to cover the content for relationships education, and health
education, as set out in the statutory guidance (linked to above).

Refer to our relationships education policy for details about what we teach, and how we decide on
what to teach, in this subject. This policy along with others relating to curriculum can be found on the
schools website (linked here).

For other aspects of PSHE, including health education, see the ‘knowledge map’ for more details
about what we teach in each year group (appendix A). This can also be found on the school’s website
linked above.

3.2 How we teach it

At Claregate, PSHE is taught once weekly. Sessions will discuss the age appropriate content on the
knowledge map and be tailored by teachers towards the children’s needs and classroom
environment. Where possible, teachers will make strong cross-curricular links to appropriate subjects
to cover elements in certain strands, including but not limited to:

e Science

e Computing

e Geography

e Design and Technology (D&T)
¢ Religious Education (R.E)

e Physical Education (P.E)


http://www.claregateprimaryschool.co.uk/

PSHE content may also be covered through assemblies either to the whole school or the appropriate
key stage.

Teaching will be delivered by teachers with supporting materials from Amazing People Schools and
Coram’s SCARF as well as a range of others. The majority of sessions will be discussion based and
require children to collaborate, discuss and evaluate from differing viewpoints. Lessons will focus on
children acquiring knowledge, key skills and a deep understanding of concepts needed for a
successful future. These lessons will be contextualised to fit the children’s environment to ensure that
children get the most out of each session and understand why the knowledge and skill being taught is
useful. Teachers with support from PSHE lead (and others) will be expected to tailor such activities to
all children regardless of ability or Special Education Needs (SEN) and/or disability.

At the start of the year, PSHE rules will be discussed and outlined collaboratively between the class
teacher and pupils. These rules will form the starting point for all PSHE lessons and be referred to
each week. At the end of each session teachers should signpost children to appropriate websites,
organisations and resources that can help them with issues they may be dealing with in relation to the
lessons content. An open door policy must be adopted by the class teacher to ensure that children
feel comfortable sharing and discussing any potential concerns after lessons.

Black History Month and the Black Lives Matter Movement

In relation to Claregate’s ethos and values of creating an ‘inclusive environment’ and ‘encouraging
racial harmony’. Children will celebrate Black History Month and complete a range of activities linked
to diversity, prejudice and discrimination. Consultation with parents regarding teaching content such
as Black Lives Matter will be done annually by the PSHE Lead and Senior Management.

Controversial Topics and Difficult Questions

As expected, controversial topics and difficult questions will arise in PSHE lessons. Teachers will be
encouraged to answer questions that have age-appropriate answers and will be supported to signpost
children to discuss the matter with the people at home.

The following procedure will be followed when faced with a ‘difficult question’:

1. The teacher will calmly thank the children for his/hers question — showing the child that the
question is valid and giving the teacher time to think ‘on their feet’.

2. The teacher will check the children’s pre-existing knowledge on the subject matter by asking
questions such as ‘What do you think the answer is?’

3. The teacher can choose the answer the question or signpost the child to a discussion with
them later and/or the adults at home as in line with this policy.

Each class will have a question box for children to use if they wish to ask private questions. Teachers
can then choose whether the question is discussed privately, as a class or ‘taken home’ by the child
to discuss with the adults at home.

Further guidance on handling complex issues safely from the PSHE Association can be found in
Appendix B of this policy.

PSHE in Relation to The Teaching Standards

Teachers are expected to teach children all strands of PSHE including the new statutory requirement
of Relationships Education (2020) and not allow their personal beliefs and attitudes to influence this,
as according to Part 2 of the Department for Educations Teachers’ Standards, 2012 (linked here).
However, teachers can raise any concerns about their ability to teach certain areas of the PSHE
curriculum to the subject lead. The lead will support the teacher where possible through potential CPD
or INSET training in identified areas, opportunities for team-teaching, opportunities for observation
and/or the signposting to reputable resources. Teachers will be discouraged to refuse to teach certain
curriculum elements and instead will be supported by the subject lead to feel more confident and
experienced in their teaching.

Assessment

Work will be collated by classes in floor books displaying an educational process and journey the
class will have been on. Assessments will be done at the end of each topic using assessment
materials such as floor books and student journals. These will focus on children’s abilities to self-
reflect and identify the significance to them of what they have learnt. The class teacher will be


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665520/Teachers__Standards.pdf

responsible for ensuring the floor book is up to date and a true reflection of discussions and activities
carried out in class. Opportunities for assessment may also come from elsewhere including break-
times and lunch-times where children can be seen applying skills learnt in PSHE such as sharing,
empathising and collaborating in social contexts.

The Right to Withdraw

Parents do not have the right to withdraw their children from Relationships and Health Education.
Parents do have the right to withdraw their children from the non-statutory/non-science components of
sex education within RHE. Requests for withdrawal should be put in writing using the form found in
Appendix C of this policy and addressed to the headteacher. Alternative work will be given to pupils
who are withdrawn from sex education.

4. Roles and responsibilities

4.1 The governing board

The governing board will approve the PSHE policy, and hold the headteacher to account for its
implementation.

4.2 The headteacher

The headteacher is responsible for ensuring that PSHE is taught consistently across the school.

4.3 Staff
Staff are responsible for:
» Delivering PSHE in a sensitive way
> Ensuring that their own personal beliefs do not influence their teaching
? Creating a safe learning environment built on mutual respect
? Modelling positive attitudes to PSHE
> Monitoring progress
> Responding to the needs of individual pupils and class

> Tailoring sessions to meet the needs of the class

4.4 Pupils

Pupils are expected to engage fully in PSHE and, when discussing issues related to PSHE, treat
others with respect and sensitivity.

5. Monitoring arrangements

The delivery of PSHE is monitored by the PSHE lead through:
e Planning scrutiny
e Learning walks
e Discussions with pupils

e Assessment outcomes

This policy will be reviewed by The Governing Body, annually. At every review, the policy will be
approved by The Full Governing Body.



6. Links with other policies

This policy links to the following policies and procedures that can be found on the Claregate Primary
School website:

e Relationships and Health Education Policy (April 2020)
o Safeguarding Policy (September 2020)

¢ Confidentiality Policy

e E-safety Policy

7. Appendices

Appendix A — Knowledge Map
Appendix B — Further Guidence on Handling Complex Issues from the PSHE Association

Appendix C — Parent Form: Withdrawal from Sex Education within RHE



Knowledge Map

Relationships

Living in the wider world

Health and Wellbeing

Families and Safe relationships o:;se’::::i:i d Belonging to a Media literacy and Money and Physical health and Growing and Keeping safe
friendships others community digital resilience work Mental wellbeing changing
Roles of different Recognising privacy; How behaviour What rules are; Using the internet Strengths and Keeping healthy; Recognising what How rules and age
people; families; staying safe; seeking affects others; being caring for others’ and digital devices; interests; jobs in the food and exercise, makes them unique restrictions help us;
— | feeling cared for permission polite and respectful needs; looking after communicating community hygiene routines; and special; feelings; keeping safe online
> the environment online sun safety managing when
things go wrong
Making friends; Managing secrets; Recognising things Belonging to a The internet in What money is; Why sleep is im- Growing older; Safety in different
feeling lonely and resisting pressure in common and group; roles and everyday life; online needs and wants; portant; medicines naming body parts; environments; risk
getting help and getting help; differences; playing responsibilities; content and infor- looking after money and keeping healthy; moving class or year and safety at home;
g recognising hurtful and working coop- being the same mation keeping teeth emergencies
behaviour eratively; sharing and different in the healthy; managing
opinions community feelings and asking
for help
What makes a Personal boundar- Recognising re- The value of rules How the internet Different jobs and Health choices and Personal strengths Risks and hazards;
family; features of ies; safely respond- spectful behaviour; and laws; rights, is used; assessing skills; job ste- habits; what affects and achievements; safety in the local
. family life ing to others; the the importance of freedoms and re- information online reotypes; setting feelings; expressing managing and re- environment and
> impact of hurtful self-respect; courte- sponsibilities personal goals feelings framing setbacks unfamiliar places
behaviour sy and being polite
Positive friendships, Responding to Respecting differ- What makes a How data is shared Making decisions Maintaining a bal- Physical and emo- Medicines and
including online hurtful behaviour; ences and similari- community; shared and used about money; using anced lifestyle; oral tional changes in household products;
managing confiden- ties; discussing dif- responsibilities and keeping money hygiene and dental puberty; external drugs common to
; tiality; recognising ference sensitively safe care genitalia; personal everyday life
risks online hygiene routines;
support with pu-
berty
Managing friend- Physical contact and | Responding respect- Protecting the envi- How information Identifying job inter- | Healthy sleep Personal identity; Keeping safe in
ships and peer feeling safe fully to a wide range | ronment; compas- online is targeted,; ests and aspirations; | habits; sun safety; recognising individ- different situations,
influence of people; recognis- sion towards others different media what influences medicines, vaccina- uality and different including responding
& ing prejudice and types, their role and career choices; tions, immunisations | qualities; mental in emergencies, first
discrimination impact workplace stereo- and allergies wellbeing aid and FGM
types
Attraction to others; Recognising and Expressing opin- Valuing diversity; Evaluating media Influences and What affects mental | Human reproduc- Keeping personal
romantic relation- managing pressure; ions and respecting challenging discrim- sources; sharing attitudes to money; health and ways tion and birth; information safe;
ships; civil partner- consent in different other points of view, | ination and stereo- things online money and financial | to take care of it; increasing indepen- regulations and
ship and marriage situations including discussing types risks managing change, dence; managing choices; drug use
§ topical issues loss and bereave- transition and the law; drug
ment; managing use and the media
time online




Appendix B — Handling Complex Issues Safety in the PSHE Education Classroom — Advice from the

PSHE Association

Association

Handling complex issues safely in the
PSHE education classroom

Disorssing mnd teaching sboaut Compled oF sensitive iscuss safiely is oendrel to best practios in &l PSHE
tesching, a5 eveny bopicin FEHE educstion has the potential to be sensitive fior pupils. PSHE teadhers should
then=fore approach all lessons with the assumption that ot le2st one pupil could Fese direct sxperisnce of
the tomic being disoussed, or find it sersitive for another reason and showld plan Bheir IsngmusEe use,
resources snd sctivities scoordingly. Furthermore, there are slso immedate conbroversial issuss fsing
froem thee news which may capfsre pupils’ sttention or use them conosrne AEhoush we do not sdwcate
knee jerk resctions, in certain oroumstmnoes children ard young peop ke will neturally wank to disouss kigh
profile events and will ook to adults in school to support them, to provide resssurance and to talk through
these izsues.

It is witsl that in esch case, pupils are able oo heve such discussions and sngpze in kaming acivities ina
safe dimete of trust, cooperstion and support. FSHE educetion thersfore has & ley role to play in
deyeloning their nowiedps, skills and confidenos in approaching oxmpsr isswes and in recoEnising et
gttitudes towards these ans lkely to be influsnced by their own values, worldvies and interpretation of
messapes from the media

Whatever thie subject matter, whether you fissd it is 8 Senitive issue or not, foliowing the Suidanoe Do
will ensure = safe kzamning and teaching srmdronment for your pupils and for you—elicwing you to address
any slemenks of FSHE educstion with confidenos.

Establishing a safe learning environment

& safe earning ervinonment helps pugils bo shars feslings, sqplons valees and stifbudes, sapress opinions
and consider those of others, without atiracing negative feedback. As well 85 ENCOUMAEINE Mone Gpen
dizoussion, it slso helps to ensure that teadvers sre pob BNGOUS about unexpected disclosures o
commienks and that pupils are not put on the spot, upset or treumstised.

It is goiod pracice for teachers bo:

= work with pupils to establish ground rules about
ke thay will bahawe towsrds esch other in
disoussion

=  provide opporbunities for pupils to discuss issues in
smiall groups & wel 25 shanng views with the whole
clazz

* make bowes mvailsble in which pupils in pisce
BRCETy oS qUESTions oF DoRCETS

= prowide access o balanosd  informstion  snd
ciffering wiews to help pupils derify their own
opireons (whilst making desr that behawiours such




as radism, homophooia, bi-phobia, transphobia, discimination and bullying are never aco=ptable in any
form|

be Coubious BDOUL EIpressing thair own vie'ws, bearing in mind that they are in an influential postion
ang MRSt waork within the school's values, polices and the 2w

be sEpative to the needs and experiences of indviduals, 25 some Duils may heve direct sxpenencs of
some of the i e

ahways work within the school's polides on safegusrding and confidentiality [and ensure that pupils
undersiand school polides on disdosure of confidental informabion and following Up conCEMS in A
more appropriste setting outside l=ssons)

link FSHE aduation inko the whole-school aporoadh to supDorting pupil wellbsing

make pupils awene of relisbie sources of Support both inside and outside the school

Ground rules

Ground rules help to minimise inappropriste and unintended disdosures and comments of 8 negative
nature made towards other pupils; whether intentional or not. They are also paramount to effectiely
managing disnesons that might elict sbrong opinions from pupils. To be effective, pupils and teachers
need to develop ground nies together and then test them in disoussion and EToup activities, amendi ng

them as necessary. Exampies of ground nules include

Openness: We will b2 open and honest, but not disouss directly our own or others' personslprivate
Irves. We will dizcuss evampies but will not use names or desonptions which could identify anyone.
Keep the comversation im the noom: ‘We feel safe disoussing issuses and we know thet our tescher will
not repeat what is s2id in the clessroom unless they ans concerned we ane at nisk, inwhich cese they wil
Taliow the school's safepuarding policy.

Nom-judgrnental approach: It is okay for uS t0 disBETEs With Enother person's point of view out we will
nok judge. make fun of, or put anybody down. 'We wil ‘challenge the opinion, not the person’.

Right bo pass: Taking part is important. However, we heve the right to pass on answering 2 guestion or
particpating in an activity and we will not put anyone ‘onthe spot’.

Make no sssumptions: ‘We will not make aszumpbons about peooles values, stiftudes, behawiouwrs,
identity, life expenences or feelings. 'We wil lisben ko the obher person’s paint of wiew nespectiully and
expect to be istened to oursehves.

Using appropriate Isnguage: We will use conrect terms rather than slang terms, &s they can be offensie.
H wi= are not sure wihiat the cormact tarm is, wee will =55k our bes o,

Asking questions: We are encouraged 10 2sk questions and they are valusd by our teacher. However,
we do not ask personal questons or anything intended to deliberabely try to embamass someons.
Seeking help and advice: if'we need further help or advice, we know hoa and where to seek it—both in
school and im the community. 'We will encournge friends to seek help it we think they need it

Starting points

Even young children will have some exisbing lnowledge, skills, understanding, beliefs and misconceptions
relating to many &spects of PSHE egucation. They will have been expased tn parental, family, peer, school,
meedia Bnd COMITUNItY Wiews on different issues and they will be ware of & range of reisted attitudes snd
values Finding out pupils' starting points is crudal to ensuning thet lesming about the issue is pitched
appropristely, parboularty to tackle sy misconoeptions held among the sroup. These can be explored by
using baseline assessment actvities such as:

individual, smal groun or whole Class mind-mapping

‘Eraffiti’ sheets



“draw and write' *

using photograshs or pictures &s a skimulus for a8 brain-storm

2 ‘round, where each pupil in tum contributes something they know about & topic
quIzTes

akbhude continuaTs

storyboards to illustrebe current strategies for managing & gven situskion

Fin ‘drow ond e ' popla orw oxbes! do rrarons’ s oo’y o on cpen e’ pueeion by drowsing o piciues osoet o parficalar
bmse o dEvoiion ond Bam snng nofm axpiginitg e deoweing. Jor roompgly, ooie chifgom o drew ealfy peTecn and wrtle
o e ourheder off char thinga Hhat doreg Bwm e g

Distancing techniques

Using distancing techniques such as sbones, soenarios, dips from TV programmes or case shudies can
provide fichional charscters and storglines that stimulate disoussion whilst ‘de-personalising’ disoussons.
This alicws pupils to engaze more objectively with the l=sson conkent. The following or similar questons
c2n be used to support distanced disouession:

What is heppening bo them®

Wiy might this be haopeningT

How are they fiesling® What are they thinking®

What do other peopie think of them?

Wi cowld help them?

Wihat would you tall them to do if they asked for heip?

‘What could you sy or do to persuade them toact differentiy®

Handling tricky questions

It is important to encoursze pupils to ask guestions but this requines the teacher to feel confident to hande
the questions raised. The foliowing Fuidelines will help you mansge this aspect of FSHE teaching safely

Hawe an “Ask it basks? / anonymous quesbon box availabie before, during and after all lessons, 50
pupils can ask questions anonymously ak any time. I you are concermed about 3 question, ack anyone
whose question has not besn answensd tooome and see you privately)

Be consdious Of the meszage you give the rest of the sroun wihen nesponding to 8 question. You may
be certain that & quesbion has been put to you to atiempt to embarmass you or put you on the spok
but & dismiszive answer oould dissuade others from asking geruine guestions

When faced with & tricky guestion....

Thani them fior the gueston and chedk you hee understood what they are asling and what Hhay think
the answer is

Give & fachusl, ape-aporoonate answer when you can

Buy time it neceszary: expisin you do not know the answer/ane not sure how best to answer and that
you will find out mone and respond Ister. B2 prepared with 3 response such as That's a neally
interesting question and it deserves g gocd answer — ket me have a think about it (for a minute] S (and
E=t back to you lster]. Consider whether you need 1o consult penior colleagues. 'What is the: school
policy”® |5 there & potential safeguarding issweT



Sipnposting support

Ensure that, included in the lesson, is information about differsnt sources of help for young people—both
within and beyond the sdhool. Provide opportunities for pupils to deveiop the shils to s=ek advice and
articulate their conoemns oy explaining how to aocess help and what is likely to happen if they seek support
firom different servioss.

The PSHE Assooation has developed guidance spedfically focusing on responding to pupils’ concermns
about & recent terrorist stteck, which can be acceszed here: A generic framework for discussing 8
Semronist giinck and Discussing  teronst atinck with children in the primary phases

NSPCCs website waaw nepor org gk indudes up to date information and sources of support. The HEPCC
runs Childline s childine orguk (0800 1111), as well as &n advice line Tor adults wormied about
chilcren [DE0E BO0 3000,

Cther organisations that provide online support Tor childnen and young people on a range of comples
issues indude Rise Above wars, rizesbove, org.ulk and Thinkulonow s thinkuknow, oo.ulk

Online considerations

-

r 4z children and young people become more digtally @aare, they are Bkely
to turn to online media—particularly socal media, to expior= 8 range of
issues.

PSHE education’s approach to teaching about these issues must therefone
focus on eguipping young people with the skills to onbically evaluste the
informration they are presented with online. For exampie, cherking a range
of sources about 3 bresking rews event and dewsloping other oritical
thinking skills for identifying Take news' and inoreasing their awsneness of
the ways that socal media sites fiker and tailor spedfic information to
match individuals' pre-=uisting Defiefs and atbtudes (this is sometimes
lnown as & ‘fiker bubble” or ‘echo chamber']. Moreover, young people
need support o avoid metting drawn into unhealthy) risiy coreersations or
refztionships online. This may involve developing sbrategies to recognise

and respond to onlire bullying, hete speech, extremist views or rdiolisstion in different online contests.
For exampie, how to safely challenge inaccurste or offensive views, how to remove themsehees from
conversations that make them uncomfartable, 2and how to report abuse.



Appendix C - Parent form: Withdrawal from Sex Education within RHE

TO BE COMPLETED BY PARENT OR PERSON WITH PARENTAL RESPONSIBILITY

Name of child Class

Name of parent Date

Reason for withdrawing from sex education within relationships and sex education

Any other information you would like the school to consider

Parent
signature

TO BE COMPLETED BY THE SCHOOL

Agreed actions
from discussion
with parents



